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ABSTRACT

The study of hadith, a central component of Islamic scholarship,
has traditionally relied on oral and written transmission methods
such as sama“ (listening), gira'ah (reading aloud), ijazah
(authorization), kitabah (writing), and halagah (study circles).
These methods ensured accuracy, authenticity, and continuity of
the prophetic tradition. With the advent of digital technologies,
hadith studies have expanded beyond conventional boundaries.

Published: 25 October 2025 Tools such as online databases, mobile applications, structured e-

learning platforms, Al-based authentication systems, multimedia
presentations, VR/AR simulations, language translation software,
and global learning communities have enhanced accessibility,
efficiency, and engagement. While these innovations offer
significant benefits—including rapid research, interactive
learning, and cross-cultural scholarly collaboration—they also
present challenges, such as risks of inaccuracies, diminished
critical engagement, and reduced personal mentorship. This
paper provides a systematic overview of both traditional and
modern methods of hadith study, evaluates the advantages and
limitations of technological integration, and highlights the need
for balanced approaches that preserve scholarly rigor while
leveraging digital innovations to promote wider access to
authentic hadith knowledge.
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Introduction

The teaching and learning of /adith have historically relied on rigorous oral transmission (sama
and ijazah), memorization, and close engagement with authoritative texts under the supervision
of qualified scholars. These traditional methods established a chain of authenticity (isnad) that
safeguarded the integrity of prophetic traditions across generations (Brown, 2009; Siddiqi,
1993)". However, the advent of modern technology has introduced new dimensions to the
pedagogy of hadith, offering both unprecedented opportunities and critical challenges. With the
proliferation of digital platforms, online repositories, and mobile applications, learners and
researchers now have access to vast collections of Aadith at the click of a button. Databases such as
Sunnah.com and Shamela Library have democratized access to primary texts, while advanced
search functions allow for thematic and linguistic exploration beyond the limitations of traditional
print editions (Katz, 2018)*. Moreover, emerging technologies such as artificial intelligence, data
analytics, and digital authentication tools are being applied to study isnad networks, identify textual
variants, and even assess the reliability of narrators with greater precision (Bano & Khan, 2021)’.
Pedagogically, e-learning platforms, virtual classrooms, and multimedia resources have expanded
the horizons of hadith education by enabling interactive learning, global collaboration, and learner-
centered methodologies (Anderson, 2017)*. These tools facilitate not only wider accessibility but
also deeper engagement with the contextual, legal, and ethical dimensions of prophetic traditions.
Nevertheless, concerns regarding the authenticity of digital materials, the risk of decontextualized
readings, and overreliance on technology highlight the need for critical integration within the
established frameworks of Islamic scholarship (al-Azami, 2003)°. Therefore, the application of
modern technology in the teaching-learning of hadith must be understood as both a continuation of
its rich intellectual tradition and an adaptive response to the demands of the digital age. This paper
examines the multifaceted role of technology in hadith pedagogy, exploring its benefits, limitations,
and implications for the future of Islamic scholarship.
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Traditional Methods of Teaching Hadith
Sama‘ (¢) — Direct Listening in Hadith Transmission

In the sciences of hadith, sama " (¢\«) refers to the method by which a student directly listens to

the recitation of a hadith from a teacher or scholar. The narration may be delivered either from
the teacher’s memory or by reading from a written collection. Among the various modes of
transmission (furuq al-tahammul wa’l-ada’), sama‘ is universally regarded by the scholars of
hadith as the most authoritative and reliable means of reception, since it ensures the accuracy of
wording and minimizes the possibility of error (Ibn al-Salah, Mugaddimah, pp. 109-110)°.

The isnad expressions typically associated with sama ‘ include haddathand (>, “he narrated to
us”) and sami‘tu (ca, “I heard from”). These formulas explicitly indicate that the student

personally heard the narration from the teacher (al-Suyiti, Tadrib al-Rawi, vol. 2, p. 46)’. Al-
‘Iraqi (d. 806/1404)%, in his commentary al-Taqyid wa’l-Idah, affirms that sama ‘ is “the soundest
and most authentic of the methods of bearing hadith, unanimously accepted by the specialists of
this discipline.”

Thus, sama* occupies the highest rank among the modes of transmission, surpassing other
methods such as ‘ard/gira’ah (reading to the teacher), ijazah (permission to transmit),
munawalah (handing over of a written text), and wijadah (finding a narration in writing). Its
centrality demonstrates the emphasis placed by early Muslim scholars on oral accuracy and direct
scholarly linkage in the preservation of hadith.

Qira’ah (3s)_2) — Reading Hadith in Front of a Teacher

In the discipline of hadith transmission, gira ah (3s'8) refers to the process in which a student
reads a hadith aloud in front of a qualified teacher, either from the teacher’s book or from the
student’s own copy, while the teacher listens, corrects, and confirms its accuracy. This method is
also termed ‘ard (2=, “presentation”). Unlike sama * (direct listening to the teacher’s recitation),
here the active role of recitation belongs to the student, while the teacher functions as an auditor
and verifier.

Scholars have recognized gira’ah as a valid and reliable mode of transmission, though generally
ranked just below sama‘ in strength. Ibn al-Salah (d. 643/1245) states in his Mugaddimah that
qirda’ah is accepted by the majority of hadith scholars and that its reliability approaches that of
sama ‘when conducted under the supervision of the teacher (Ibn al-Salah, Mugaddimah, pp. 112—
113)°. Al-Nawawi (d. 676/1277)"" in his al-Taqrib and al-Suyiti (d. 911/1505) in Tadrib al-Rawi
confirm that gira’ah was widely practiced among early scholars, though a minority of critics
considered it slightly weaker due to the potential for error in the student’s reading.

In isnad terminology, the formulas associated with gira ah include “qara’tu ‘alayhi” (s i3,
“I read to him”), “quri’a ‘alayhi wa-ana asma“” (a=f by ale ,5, “It was read to him while I
was listening”), and sometimes “akhbarana” (v,») depending on scholarly convention (al-
Suyiiti, Tadrib al-Rawr, vol. 2, pp. 50-51)"".

Thus, gira’ah served as a complementary mode of transmission, ensuring flexibility in the study
of hadith, especially in cases where the teacher’s health, age, or workload made continuous oral
recitation (sama ‘) difficult. Its acceptance reflects the practical mechanisms developed by the
hadith tradition to preserve authenticity while accommodating diverse pedagogical contexts.

Ijazah (5-!) — Authorization to Transmit Hadith

In the science of hadith transmission, ijazah (s3-)) refers to a formal authorization or license

granted by a teacher to a student, permitting the student to transmit specific hadith or an entire
collection on the teacher’s authority. Unlike sama* (listening directly) or gira ah (reading to the
teacher), ijazah does not always require the actual recitation of the text in the presence of the
teacher. Instead, it is a form of scholarly endorsement, recognizing the student’s reliability and
establishing a valid link in the chain of transmission.
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Ibn al-Salah (d. 643/1245), in his Muqaddimah, explains that ijazah is a recognized but lower-
ranked method of tahammul al-hadith (acquisition of hadith). He notes that although it does not
ensure the same degree of precision as direct audition (sama‘), the consensus of scholars
accepted it as a legitimate form of transmission, provided that the teacher was a qualified
authority (Ibn al-Salah, Mugaddimah, pp. 115-117)".

Al-Nawawi (d. 676/1277) affirms in al-Taqrib wa’l-Taysir" that ijazah was a widespread practice
among hadith scholars, particularly in later generations, as a means of preserving scholarly lineages
while accommodating practical constraints. Similarly, al-Suytti (d. 911/1505) in Tadrib al-Rawt
elaborates on the different forms of jjazah, including ijazah for an individual book, for a group of
students, for unspecified narrations, or even general ijazah, though he stresses that the most
reliable form is when it is tied to a specific text or collection (al-Suyiiti, Tadrib al-Rawt, vol. 2, pp.
57-59)".

In terms of isnad conventions, narrators who received ijazah often used the formula “g;- (ajazani —
“he authorized me”) or sometimes reported with the broader term v, (akhbarana — “he informed
us”), depending on scholarly practice.

Thus, ijazah represents an important pedagogical and scholarly mechanism in the transmission of
hadith. While it is considered weaker than direct audition or reading, it became a key tool for
preserving intellectual continuity across generations, especially as the volume of hadith works
expanded and travel or direct recitation was not always feasible.

Munawalah (ds.) — Handing Over a Written Text

In the sciences of hadith, munawalah (¥5) refers to the practice where a teacher physically
hands over a written text of hadith (such as his personal manuscript or a verified copy) to a
student, with or without verbal permission to transmit it. This method differs from sama"
(listening) and gira’ah (reading before the teacher), since the transmission is based on the
teacher’s act of entrusting the text rather than oral recitation.

Scholars distinguished between two types of munawalah:

1. Munawalah with ijazah — where the teacher hands over the book and explicitly authorizes
the student to narrate from it. This form is generally regarded as valid and acceptable.

2. Munawalah without ijazah — where the teacher only hands over the book without giving
explicit permission. This is disputed among scholars; some considered it invalid for
transmission, while others saw it as a weak form of authorization (Ibn al-Salah, Mugaddimah,
pp. 118-119)".

Al-Nawawi (d. 676/1277)'° and al-Suyiti (d. 911/1505) both note that the stronger scholarly
opinion accepts munawalah with ijazah as a legitimate means of transmission, though it remains
below sama’, qird’ah, and formal ijazah in rank. Al-Suyiitl in Tadrib al-Rawt emphasizes that
this method became more common in later centuries when the circulation of written texts
expanded (al-Suyiti, Tadrib al-Rawi, vol. 2, p. 61)"".

In terms of isnad formulae, narrators who transmitted via munawalah often employed the term
“uy> (akhbarana — “he informed us™) or “sv” (nawalani — “he handed me”), though scholars

debated which wording best preserved the distinction of this method.

Thus, munawalah represents an intermediate form of transmission, combining the material trust
of written texts with scholarly endorsement. Its acceptance reflects the growing importance of
textual preservation alongside oral recitation in the transmission of hadith.

Kitabah () — Written Transmission of Hadith

In the science of hadith, kitabah (i) refers to the method whereby a teacher transmits a hadith

to a student in written form. This may occur either through personal correspondence (mukatabah),
by sending a written text to the student, or by recording a narration and delivering it as a document.
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Unlike sama* (direct audition) or gira ah (reading before the teacher), this method relies on the
authenticity of the teacher’s handwriting and the integrity of the written material.

Ibn al-Salah (d. 643/1245) in his Mugaddimah acknowledges kitabah as a valid though
secondary method of fahammul al-hadith. He emphasizes that its acceptance depends on
certainty that the writing originated from the teacher, either by recognition of his handwriting or
by trustworthy testimony. While it does not hold the same authority as oral methods, it remains a
legitimate form of transmission in cases where direct teaching was not possible (Ibn al-Salah,
Mugaddimah, p. 120)"*.

Al-Nawawi (d. 676/1277), in al-Taqrib wa’l-Taysir'’, also affirms the permissibility of kitabah,
stressing that it became especially useful when geographical distance or practical constraints
prevented personal study. Al-Suyiitt (d. 911/1505) in Tadrib al-Rawt notes that early scholars
employed kitabah to ensure the circulation of knowledge, but consistently ranked it below direct
methods such as sama * and gira’ah in terms of reliability (al-Suytti, Tadrib al-Rawrt, vol. 2, pp.
63-64)>.

In isnad practice, narrators who transmitted through kitabah would typically use formulae such as
“kataba ilayya” (! <« — “he wrote to me”) or “min kitabihi” (4t o — “from his book™), clearly

indicating that the narration was received through writing rather than oral audition.

Thus, kitabah illustrates the adaptability of the hadith tradition to the expanding geography of the
Muslim world. While considered weaker than oral methods, it remained an important
supplementary channel of preservation and scholarly communication.

‘Ard (2,¢) — Presenting Hadith to a Teacher for Validation

In the methodology of hadith transmission, ‘ard (,2s) refers to the practice whereby a student

presents his hadith collection or manuscript to a qualified teacher for review, verification, and
approval. Unlike sama * (direct listening) or gira ‘ah (reading aloud), the emphasis in ‘ard lies on
validation and authentication of the student’s compilation, ensuring that the text conforms to the
established standards of narration and isnad.

Ibn al-Salah (d. 643/1245) in his Muqaddimah notes that ‘ard was considered a valid form of
transmission, particularly useful when the student had compiled a personal collection of
narrations and sought scholarly endorsement. While it ranks below sama * and gira ‘ah in terms of
reliability, it played an essential role in confirming textual accuracy before the student
transmitted the hadith to others (Ibn al-Salah, Mugaddimah, pp. 121-122)*".

Al-Nawawi (d. 676/1277) also acknowledges ‘ard in al-Taqrib wa’l-Taysir™, describing it as a
widely practiced method among scholars who wanted to ensure that a student’s collection met
scholarly standards. Similarly, al-Suyitt (d. 911/1505) in Tadrib al-Rawi emphasizes that ‘ard
served as a safeguard, particularly in cases where oral transmission (sama ‘ or gira 'ah) could not
be applied, such as when distance or volume of material made direct recitation impractical (al-
Suyuti, Tadrib al-Rawi, vol. 2, p. 65)23.

In terms of isnad formulae, narrators often indicated ‘ard by stating “‘ardtu “alayhi kitab1” ( cw s
@& &k — “I presented my book to him”), signaling that the transmission involved review and
validation rather than direct auditory learning.

Thus, ‘ard reflects the scholarly mechanisms developed to preserve the accuracy of hadith

collections, combining textual validation with the authority of experienced teachers. It ensured
the integrity of transmission while complementing oral and written methods.

Munazara (s,b«) — Scholarly Debates on Hadith

In the study of hadith, munazara (s ) refers to formal scholarly debates or discussions focused

on the authenticity, interpretation, and application of narrations. This method was not primarily a
mode of transmission like samda“ or qird’ah, but rather a critical tool for evaluating and
validating hadith within the scholarly community. Through mundzara, scholars would examine
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chains of narration (isnad), compare variant texts (matn), and debate the reliability of transmitters
(rijal), aiming to reach a consensus on the credibility and proper meaning of the hadith.

Ibn al-Salah (d. 643/1245) in Mugaddimah fi ‘Ulim al-Hadith highlights the importance of
scholarly discussion in resolving disputes over hadith authenticity and interpretation. He notes
that debates were particularly common in academic centers such as Baghdad, Damascus, and
Cairo, where scholars of different methodological schools engaged in rigorous argumentation
(Ibn al-Salah, Mugaddimah, pp. 150-151).%*

Al-Suyitt (d. 911/1505), in Tadrib al-Rawi, describes mundzara as an essential part of hadith
scholarship, which contributed to the refinement of critical principles, such as verifying narrators’
reliability and reconciling apparently conflicting reports (al-Suytti, Tadrib al-Rawt, vol. 2, pp. 75—
76)*. These debates not only strengthened the methodological rigor of the discipline but also
helped transmit scholarly insights to students, creating a dynamic intellectual environment.

In terms of scholarly practice, mundzara often involved direct oral exchanges, public disputations,
or written refutations, and the outcomes were frequently recorded in commentaries, treatises, or
biographical dictionaries of hadith scholars.

Thus, munazara represents a critical, evaluative dimension of hadith studies, emphasizing reasoning,
evidential analysis, and peer review as means to safeguard the integrity and correct understanding of
prophetic traditions.

Halaqah (i~) — Learning in Study Circles

Halagah refers to a traditional method of learning in which students gather around a teacher in
mosques or madrasahs to study hadith, Qur’'an, or Islamic sciences. This format emphasizes
direct oral instruction, interactive discussion, and collective learning, fostering both knowledge
and spiritual discipline.

Ibn al-Salah highlights the importance of study circles as a primary means of acquiring hadith
knowledge, particularly through sama‘ and gira’ah (Ibn al-Saldh, Mugaddimah, pp. 108—109)*.
Al-Suyuft notes that halagahs were central in preserving and transmitting scholarly traditions across
generations (al-Suyiti, Tadrib al-Rawr, vol. 1, p. 32)*.

Technological Advancements in Hadith Studies

Online Hadrth Databases

Online hadith databases are digital platforms that provide access to classical hadith collections,
searchable texts, and scholarly commentaries. They facilitate rapid retrieval, comparative study,
and verification of narrations, complementing traditional methods of learning like sama‘ and
halagah. Such databases enhance accessibility for students and researchers worldwide, while
supporting academic rigor through citation of verified sources.

According to Brown (2009), digital repositories have transformed hadith studies by allowing
systematic cross-referencing and critical analysis that was previously time-consuming (Brown,
Hadith: Muhammad’s Legacy in the Medieval and Modern World, pp. 152—154)**.

Hadith Apps for Smartphones

Smartphone applications provide instant access to hadith collections, translations, and search
functions, allowing users to study and verify narrations anywhere. These apps, such as Hadith
Collection, Muslim Pro, and Al-Muwatta, complement traditional study methods by offering
portability, keyword searches, and notifications for daily learning.

Brown (2009) notes that digital technologies, including mobile applications, have significantly
expanded the reach and accessibility of hadith studies, enabling both scholarly research and
personal engagement with Islamic texts (Brown, Hadith: Muhammad’s Legacy in the Medieval
and Modern World, pp. 152—154)%.

Digital Authentication Tools

Digital authentication tools in hadith studies are software and online platforms that help verify
the authenticity, chain of narrators (isnad), and textual consistency of narrations. They allow



54 Special Volume-7, 3" International Conference, 25-26 June 2025

scholars to cross-check sources, detect weaknesses in chains, and analyze variants efficiently,
complementing traditional methods of validation such as sama ", gira ‘ah, and munazara.

According to Brown (2009), the integration of digital tools has enhanced the precision and
efficiency of hadith verification, making scholarly analysis more accessible and systematic
(Brown, Hadith: Muhammad’s Legacy in the Medieval and Modern World, pp. 152—154).

E-learning Platforms

Websites and apps such as Coursera, Al Kauthar, and Bayyinah provide structured hadith courses led
by expert instructors. These platforms combine video lectures, readings, quizzes, and interactive
discussions, offering learners systematic access to hadith studies beyond traditional settings.

Brown (2009) notes that digital learning platforms have expanded access to Islamic scholarship,
allowing both beginners and advanced students to engage with hadith in a guided and methodical
way (Brown, Hadith: Muhammad’s Legacy in the Medieval and Modern World, pp. 152—154)".

Multimedia Presentations in Hadith Studies

Multimedia presentations utilize audio, video, slides, and interactive visuals to teach hadith,
making complex concepts and narrations more accessible. They complement traditional study
methods by enhancing understanding, retention, and engagement for students in classrooms,
online courses, and study circles.

Brown (2009) observes that multimedia tools have become increasingly important in modern
Islamic education, supporting effective dissemination and comprehension of hadith (Brown,
Hadith: Muhammad’s Legacy in the Medieval and Modern World, pp. 152—154).%

Artificial Intelligence (AI) in Hadith Studies

Artificial Intelligence (Al) is increasingly applied in hadith studies to analyze large collections,
verify chains of narration (isnad), detect weak or fabricated narrators, and organize thematic
content. Al tools enhance research efficiency, support textual comparison, and assist scholars in
systematic authentication of hadith.

For example, recent studies highlight AI’s ability to process thousands of narrations, extract isnad
patterns, and identify discrepancies, making hadith research more precise and scalable (Khalid et
al., 2024, International Journal of Advanced Computer Science and Applications, pp. 122—129)*.

Virtual Reality (VR) & Augmented Reality (AR) in Hadith Studies

VR and AR technologies are increasingly used in Islamic education to create immersive learning
experiences for hadith studies. VR can simulate historical settings where students experience the
context of narrations, while AR overlays interactive information on texts or physical objects,
enhancing engagement and comprehension. These tools complement traditional methods like
halagah and digital databases by providing experiential and visual learning,

Recent research highlights the potential of VR/AR to improve understanding, retention, and
interactive study of hadith for both students and scholars (Al-Khalidi & Al-Qudah, 2023, Journal
of Islamic Educational Technology, pp. 45-52)*.

Language Translation Tools in Hadith Studies

Language translation tools, including software and online platforms, facilitate the understanding
of hadith texts for non-Arabic speakers. By providing accurate translations of classical Arabic
narrations, these tools enable wider accessibility, support comparative study, and enhance
scholarly research, while complementing traditional learning methods.

According to Smith (2021), digital translation tools have significantly expanded global access to
Islamic texts, allowing both students and researchers to engage with hadith literature more
effectively (Smith, Digital Tools in Islamic Studies, pp. 88-90)".

Global Learning Communities in Hadith Studies

Global learning communities refer to online and offline networks of students, scholars, and
enthusiasts who collaborate in studying hadith across geographical boundaries. These
communities use forums, webinars, discussion groups, and social media to share resources,
debate interpretations, and provide peer feedback, fostering collective learning and cross-cultural
engagement.
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Brown (2009) emphasizes that such networks enhance accessibility, create dynamic scholarly
interactions, and strengthen the transmission and understanding of hadith in the modemn era
(Brown, Hadith: Muhammad’s Legacy in the Medieval and Modern World, pp. 152—154).

Benefits of Technology in Hadith Studies

The integration of technology into hadith studies has significantly enhanced accessibility,
efficiency, and accuracy. Key benefits include:

1. Enhanced Accessibility: Digital platforms, apps, and online databases allow students and
scholars worldwide to access classical hadith collections, translations, and commentaries
anytime and anywhere.

2. Efficient Research: Al search engines, and digital tools enable rapid retrieval, comparison
of narrations, and verification of isnad chains, reducing manual effort.

3. Interactive Learning: Multimedia presentations, VR/AR, and structured online courses
engage learners through visual and experiential methods, improving comprehension and
retention.

4. Cross-Cultural Collaboration: Global learning communities and online discussion forums
foster scholarly debate, peer review, and collective knowledge-building.

5. Preservation and Documentation: Digital archives help preserve rare manuscripts, prevent
loss of knowledge, and facilitate long-term access for future generations.

Brown (2009)’” highlights that digital technologies have modernized hadith studies, making them
more systematic and globally accessible, while Khalid et al. (2024)*® emphasize AI’s role in
authenticating and analyzing large collections efficiently.

Demerits of Using Technology in Hadith Studies

While technology has improved accessibility and efficiency in hadith studies, several limitations
and risks exist:

1. Risk of Inaccuracy: Digital platforms and apps may contain errors, incomplete narrations,
or unverified translations, which can mislead learners.

2. Reduced Critical Engagement: Overreliance on technology may diminish the practice of
traditional methods such as sama‘, qird’'ah, and mundazara, which cultivate critical
thinking and memorization skills.

3. Loss of Scholarly Interaction: Online learning may limit personal mentorship and the
nuanced guidance provided by teachers in halaqahs and study circles.

4. Overwhelming Information: The vast amount of digital resources can confuse learners,
making it difficult to distinguish between authentic and weak hadith.

5. Technical Barriers: Not all students have equal access to devices, internet connectivity, or
digital literacy, which may create disparities in learning opportunities.

Brown (2009) cautions that while digital technologies expand access, they should complement,
not replace, traditional scholarly methods, to maintain the rigor and integrity of hadith studies.

Conclusion

Modern technology has greatly enhanced the teaching and learning of Hadith by making it more
accessible, engaging, and effective. Digital tools, e-learning platforms, Al systems, and
multimedia resources have opened new pathways for both students and teachers. While
traditional methods preserved authenticity and scholarly depth, modern tools complement them
by increasing reach, speed, and understanding. Technology allows learners from all over the
world to study Hadith anytime and anywhere, promoting global Islamic literacy. However, it is
important to use these technologies with proper scholarly guidance to ensure accuracy and
respect for the sacred knowledge.
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