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ABSTRACT

The achievement of education relies on the quality and design of
the curriculum. Traditional curricula often fail to consider
learner’s abilities. This approach tends to overlook student
activities and interests, focusing instead on test-driven subjects.
As a result, the desired educational objectives are not being met.
For this reason, integrating learners' outdoor experiences into the
school curriculum is essential. The real characteristics of a
curriculum include integrating learners', real-life experiences,
combining individual and societal perspectives, incorporating
life-centered content. In this regard, integrating co-curricular
activities is essential. The significance of co-curricular activities
in fostering students' socialization is undeniable. A child
develops social skills by engaging with various environments
such as educational institutions, sports arenas, markets, and
entertainment centers etc. Philosopher John Dewey emphasized
this point, asserting that education should not be limited to
passive learning. The curriculum should be designed to address
learners' needs. Students are naturally independent, and there is
no need to compel or pressure them to learn. The curriculum
should focus on the child's needs, prioritizing their desires and
interests. Subject’s related student's practical experiences and
real-life context should be included in the curriculum. As a
result, it will foster the development of human qualities within
him. In this way, a student will become a complete social
person. The purpose of this paper is to emphasize Dewey’s
theory of student ability in curriculum design.
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“Education is the capacity to feel pleasure and pain at the right moment. It develops in the body and

in the soul of the pupil all the beauty and all the perfection which he is capable of.”’®
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The idea that a curriculum is justified to the extent to which it produces a ‘rational mind’ is as old as
Plato. The curriculum outlined in The Republic was designed to produce the sort of man who would
be able to apprehend the Forms of reality which lay behind the shifting appearances of the everyday
world. Plato’s curriculum involved certain initial empirical studies for the young child, to acquaint
him with the order which exists in the phenomenal world, but the emphasis soon shifts to more
formal studies for the young men destined to become the Guardians of the state.”
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In his legitimate preference for teaching by the eye and hand and by real things, and in his aversion to
the barren and erroneous method of teaching from books alone, Rousseau, constantly carried away by
the passionate ardor of his nature, rushes into an opposite extreme, and exclaims, “I hate books; they

only teach us to talk about what we do not understand.”>*

COPBIAA: NI FCF (FFBET (Il 3o | fof aifers e Arisnfr oy o, orer @
T A SPPIRATT PR | SIRIGT NI GLARTHE!, HeANS 8 ¥R I AT ST R0 |
TRANTSR TG et AR 2@ =17 < =[[Afe R e iz JZorR T THrs =11 |
FAE: FAE GRER AR TS RROWRE M TS T4 A I | [Rees e
fofy fPeRaITes Amfoq AqST T AN I FINACS SCAG B TR | G &A0F I -

On the basis of his observation of nature and stages of human development, Froebel’s curriculum
incorporated principles of self development, activity and socialization, whose content was made up of all
types of self-expression activities. The aim was to lead the child into knowledge of self, human relations,

nature and the external world and to God as the divine source and cause of all existence.””
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The curriculam is the plans made for guiding learning in schools, usually represented in retrievable
documents of several levels of generality, and the actualization of the plan in the classroom as
experienced by the learners and as recorded by an observer; those experiences take place in a

learning environment which also influencs what is learned.>®
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The child lives in a somewhat narrow world of personal contacts. Things hardly come within his
experience unless they touch, intimately and obviously, his own well-being, or that of his family
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and friends. His world is a world of persons with their personal interests, rather than a realm of facts
and laws. Not truth, in the sense of conformity to external fact, but affection and sympathy, is its
keynote. As against this, the course of study met in the school presents material stretching back
indefinitely in time, and extending outward indefinitely into space. The child is taken out of his
familiar physical environment, hardly more than a square mile or so in area, into the wide world
yes, and even to the bounds of the solar system. His little span of personal memory and tradition is
overlaid with the long centuries of the history of all peoples.m
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Dewey stresses that education should equip children with the ability to solve social problems to promote
their growth. It is important that they develop continuously to meet the ever-increasing challenges of the

world. In accordance with this, Dewey deems it necessary to design a curriculum based on children’s
experiences and let children be involved in interesting and challenging problems.)q
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The most important problem of moral education in the school concerns the relationship of
knowledge and conduct. For unless the learning which accrues in the regular course of study affects
character, it is futile to conceive the moral end as the unifying and culminating end of education.””
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The desirability of starting from and with the experience and capacities of learners, a lesson
enforced from all three quarters, has led to the introduction of forms of activity, in play and work,
similar to those in which children and youth engage outside of school. Modern psychology has
substituted for the general...Experience has shown that when children have a chance at physical
activities which bring their natural impulses into play, going to school is a joy, management is less
of a burden, and learning is casier.”

e At

AT T FCTF e s argey Meaces | SaE 77 9367 ¥ wwy Zite Awifes Afaaedce
O OTF AR AN (WA T O ANIfEReas 27 | Ao wed fre mdesr @3 e
Wty NS | @ e feo% qteT-

To make each one of our schools an embryonic community life, active with types of occupations
that reflect the life of the larger society and permeated throughout with the spirit of art, history, and
science. When the school introduces and trains each child of society into membership within such a
little community, saturating him with the spirit of service, and providing him with the instruments
of effective self-direction, we shall have the deepest and best guaranty of a larger society which is
worthy, lovely, and harmonious.
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By science is meant, as already stated, that knowledge which is the outcome of methods of
observation, reflection, and testing which are deliberately adopted to secure a settled, assured
subject matter. It involves an intelligent and persistant endeavor to revise current beliefs so as to
weed out what is erroneous, to add to their accuracy, and, above all, to give them such shape that
the dependices of the various facts upon one another may be as obvious as possible.i)
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At the present time the conflict of philosophic theories focuses in discussion of the proper place and
function of vocational factors in education. The bald statement that significant differences in
fundamental philosophical conceptions find their chief issue in connection with this point may
arouse incredulity: there seems to be too great a gap between the remote and general terms in which

philosophic ideas are formulated and the practical and concrete details of vocational education.™
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...geography as a formulated study is simply the body of facts and principles which have been
discovered in other men’s experience about the natural medium in which we live, and in connection
with which the particular acts of our life have an explanation.is
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History as a formulated study is but the body of known facts about the activities and sufferings of
the social groups with which our own lives are continuous, and through reference to which our own
customs and institutions are illuminated.*”
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child’s needs—Student was learning by doing. The authentic knowledge could be achieved only through
direct experience.””
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If the subject-matter of the leassons be such as to have an appropriate place within the expanding
consciousness of the child, if it grows out of his own past doings, thinkings, and sufferings, and
grows into application in further achievements and receptivities, then no device or trick of method

has to be resorted to in order to enlist “interest”>"
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methods later on led to the evalution of the project method in which the child was made to indulge in those
activities which helped in the development of enthusiasm, self-confidence, self-reliance and originality.”\"O
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interference by others.”®
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