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The achievement of education relies on the quality and design of 
the curriculum. Traditional curricula often fail to consider 
learner’s abilities. This approach tends to overlook student 
activities and interests, focusing instead on test-driven subjects. 
As a result, the desired educational objectives are not being met. 
For this reason, integrating learners' outdoor experiences into the 
school curriculum is essential. The real characteristics of a 
curriculum include integrating learners', real-life experiences, 
combining individual and societal perspectives, incorporating 
life-centered content. In this regard, integrating co-curricular 
activities is essential. The significance of co-curricular activities 
in fostering students' socialization is undeniable. A child 
develops social skills by engaging with various environments 
such as educational institutions, sports arenas, markets, and 
entertainment centers etc. Philosopher John Dewey emphasized 
this point, asserting that education should not be limited to 
passive learning. The curriculum should be designed to address 
learners' needs. Students are naturally independent, and there is 
no need to compel or pressure them to learn. The curriculum 
should focus on the child's needs, prioritizing their desires and 
interests. Subject’s related student's practical experiences and 
real-life context should be included in the curriculum. As a 
result, it will foster the development of human qualities within 
him.  In this way, a student will become a complete social 
person. The purpose of this paper is to emphasize Dewey’s 
theory of student ability in curriculum design. 

f~wgKv  
wkÿv gvbe mf¨Zvi weKv‡ki aviK I evnK| AvR‡Ki wkï AvMvgx w`‡b RvwZ‡K †bZ…Z¡ †`‡e| Gi Rb¨ `iKvi 
wkÿvi gvbm¤§Z I hy‡Mvc‡hvMx wPšÍvaviv| GB avivq wkïiv n‡e Gi wbqvgK| wkÿvi mdjZv cvV¨µ‡gi Dci 
wbf©ikxj| wkïi Pvwn`v I mvg‡_©̈ i Dci wfwË K‡i cvV¨µg wba©vwiZ nq| Rb wWDC wkïi AvMÖn I mwµqZv 
we‡ePbv K‡i cvV¨µg wba©viY Kivi K_v e‡j‡Qb| KviY †Rvi K‡i wkïi B”Qvi weiæ‡× †Kv‡bv wKQz Pvwc‡q w`‡j 
wkÿvMÖn‡Y wkïi Abxnv KvR K‡i| d‡j wkÿvi Avmj D‡Ïk¨ webó nq| Av‡jvP¨ cÖe‡Ü wkï‡Kw› ª̀K wkÿvi 
cvV¨µg I Rb WDC Aej¤̂‡b Gi †hŠw³KZv wePvi Kiv n‡q‡Q|  
M‡elYvi D‡Ïk¨ 

K. wkï‡Kw› ª̀K wkÿv m¤ú‡K© `vk©wbK‡`i gZvgZ; 
L. wkÿv_x©i cvV¨µg †Kgb n‡e Zv Zz‡j aiv; 
M. Rb wWDCÕi `k©b fvebvq wkï‡Kw› ª̀K wkÿvi Zvrc‡h©i Av‡jv‡K D³ wk‡ivbv‡gi we‡kølY I †hŠw³K e¨vL¨v 

`vb Kiv| 

wkï‡Kw›`ªK wkÿvi †cÖÿvcU  
AZx‡Z cÖvPxb ag©MÖš’ †e`‡K †K›`ª K‡i wkÿv †`Iqv n‡Zv| GB cÖwµqvq wkÿv_x©i †jLvcovi Dchy³ eqm n‡j 
¸iæi wbKU mgvc©b Kiv n‡Zv| ¸iæiv wQj cig kÖ×vi cvÎ| wkÿvMÖn‡Yi mgq cwiev‡ii m`m¨ wn‡m‡e wkl¨ 
¸iæM„‡n KvRKg© Ki‡Zv| ¸iæi wm×všÍ Abymv‡i wkÿv_©xi wkÿv †kl n‡Zv|1 wkÿvi †ÿ‡Î bvix-cyiæ‡li †Zgb 
†Kv‡bv e¨eavb wQj bv| eis ¯¿xwkÿvi Dci ¸iæZ¡v‡ivc Kiv n‡Zv Ges Ggb K_v cÖPwjZ wQj †h, †Kvb bvix 
eªþPh©vkÖ‡g cvV mgvß bv Ki‡j weev‡ni AwaKvix n‡Zv bv|2 eY© Abymv‡i ZLb Zv‡`i Kg© wba©vwiZ n‡Zv Ges 
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wkÿve¨e¯’vi †ÿ‡Î bvbv AmgZv weivR Ki‡Zv| †hgb, eªvþYiv wQ‡jb cy‡ivwnZ †kÖwYi †jvK, ÿwÎ‡qiv wQ‡jb 
hy×we`¨vq wekvi`, ˆe‡k¨iv wQ‡jb K…wl I e¨emv msµvšÍ Kv‡R wjß Avi Abvh© I `vm wn‡m‡e cwiwPZ wQ‡jb 
k~‡ ª̀iv|3 DcwiD³ Av‡jvPbvq MZvbyMwZK wkÿvq wkïi ¯v̂axb gZ cÖKv‡ki AwaKvi wQj e‡j g‡b nq bv| A_P 
wkï‡`i wkÿvB RvwZ‡K GKw`b Av‡jvi c_ †`Lv‡e-GUvB wkï‡Kw›`ªK wkÿvi g~jgš¿|   
M‡elYv c×wZ 
eZ©gvb M‡elYvg~jK cÖeÜ g~jZ: GKwU eY©bvg~jK welqe ‘̄ we‡kølY c×wZ Abymv‡i m¤úv`b Kiv n‡q‡Q| gva¨wgK 
Drm †_‡K msM„nxZ Z‡_¨i Av‡jv‡K GB cÖe‡Üi welqe¯‘ Dc¯’vcb Kiv n‡q‡Q| Z‡e cÖKvwkZ wkï‡Kw›`ªK wkÿv 
m¤ú‡K© wewfbœ cy¯ÍK I Rvb©vj, wkÿvmsµvšÍ wewfbœ wi‡cvU© Z‡_¨i g~j Drm wnmv‡e we‡ePbv Kiv n‡q‡Q|  
wkÿv n‡jv wkïi AvPi‡Yi BwZevPK cwieZ©‡bi wbqvgK| gvbewkï R‡b¥i ci †_‡K g„Zz¨ ch©šÍ hv wk‡L ev AvqË 
K‡i ZvB n‡jv Zvi wkÿv|  
wkï‡Kw›`ªK wkÿv 
wkï‡K †K› ª̀ K‡iB wkï‡Kw› ª̀K wkÿvi Av‡qvRb| KwZcq `vk©wbK Zv‡`i wPšÍvi Av‡jv‡K wb‡¤œv³fv‡e wkï‡Kw›`ªK 
wkÿvi e¨vL¨v-we‡kølY K‡i‡Qb;  

MÖxK `vk©wbK †cø‡Uv Zuvi The Republic Ges The Laws MÖš’Ø‡q wkÿv wb‡q Av‡jvPbv K‡i‡Qb| Zuvi fvlvq- 
ÒEducation is the capacity to feel pleasure and pain at the right moment. It develops in the body and 
in the soul of the pupil all the beauty and all the perfection which he is capable of.’’

4 
iæ‡kv wkï‡Kw›`ªK wkÿvi aviK I evnK| Zuvi fvlvq- ÒEverything is good as it comes from the hands of the 

Maker of the world but degenerates once it gets into the hands of man.”5 wZwb wkïi wkÿvi Rb¨ cÖK…wZi 
Dci ¸iæZ¡ Av‡ivc K‡i‡Qb| Zuvi fvlvq-ÒEducation of man commences at his birth; before he can speak, 

before he can understand he is already instructed. Experience is the forerunner of the perfect.”6 wkï m¤ú~Y© 
¯̂vaxb cwi‡e‡k cÖK…wZi mvnP‡h© †e‡o I‡V| d«q‡ej wkïi wkÿvi Rb¨ wKÛviMv‡W©b c×wZ ev wkï‡`i evMvb Gi 
K_v Zz‡j a‡ib| GB K_vi Zvrch© n‡jv-evMv‡b GKUv MvQ †hgb gvjxi cwiPh©v I hZ¥ †c‡q AšÍwb©wnZ kw³ w`‡q 
†e‡o D‡V †Zgwb wkÿ‡Ki mvnP‡h© GKUv wkï ¯v̂axb g‡bvfw½‡Z wb‡Ri AšÍwb©wnZ myß cÖwZfvi weKwkZ nIqvi 
my‡hvM cvq| †hgb, ÒEducation is unfoldment of what is already enfolded in the germ. It is the process 

through which the child makes internal external.”7 
wkï‡`i wkÿvi Rb¨ g‡šÍmwi †h c×wZ cÖ‡qvM K‡ib †mB c×wZ‡K g‡šÍmwi c×wZ e‡j| wkïi Af¨šÍixY m¤¢vebvi 
weKvk ev D‡b¥‡li g‡a¨ wkÿvi mv_©KZv wbwnZ| A_©vr Zuvi e³e¨ G iKg †h- ÒEducation is a natural process 

carried out by the child and is not acquired by listening to words but by experiences in the environment.”8 

wkïi PwiÎ I gZvgZ MV‡bi Rb¨ wkÿv n‡”Q GKwU kw³ ev cÖwµqv| wkÿv m¤ú‡K© aviYv e¨³ Ki‡Z wM‡q iv‡mj 
e¨w³i gZvgZ MV‡bi Ici ¸iæZ¡ w`‡q‡Qb| Zuvi fvlvq- ÒThe formation by means of instruction of certain 

mental habits and a certain outlook on life and the world.”9 DcwiD³ `vk©wbK‡`i Av‡jvPbvi ga¨ w`‡q 
wkï‡Kw›`ªK wkÿvi ˆewkó¨ wb¤œiƒc; 
wkïB cÖavb: wkï‡Kw› ª̀K wkÿvq wkïi ¯v̂axbZv, B”Qv Z_v g‡bvfv‡ei Dci wbf©i K‡i wkÿY cÖwµqv mvRv‡bv 
n‡q‡Q| kvixwiK kvw¯Í, gvbwmK Pvc Z_v fv‡jv djvd‡j cyi¯‹v‡ii †jvf †`wL‡q wkÿv‡K wewµ Kiv nqwb|  
myk„•Lj cwi‡ek: wkï‡Kw›`ªK wkÿvq cwi‡e‡ki Zvrch© e¨vcK| GLv‡b k„•Ljv Avbq‡b b~¨bZg †Kv‡bv wewa-weavb 
Av‡iv‡ci cÖ‡qvRb nq bv| eis wkÿv_x©iv ¯v̂axb Pjv‡div I wm×všÍ MÖn‡Yi †ÿ‡Î ¸iæZ¡c~Y© Zvrch© enb K‡i|  
wkï‡Kw›`ªK wkÿv mgv‡Ri cÖwZ”Qwe: mgvR ev¯ÍeZvi wbwi‡L mgv‡Ri bvbv NUbvi mv‡_ wkÿv_x©i weKvk cÖwµqv 
RwoZ| GRb¨ ejv nq-wkï‡Kw›`ªK wkÿv mgv‡Ri cÖwZ”Qwe|  
wkï‡Kw›`ªK wkÿv mvg_©¨‡Kw›`ªK: †kÖwYi mKj wkÿv_x©i AvMÖn I AvKv•ÿv GKiKg bq| ZvB wkïi AvMÖn I 
mvg_©̈ ‡K we‡ePbv K‡iB wkÿv w`‡Z nq|  
m„RbvZ¥K Kv‡Ri ewn:cÖKvk: wkï‡Kw› ª̀K wkÿvq wkïi m„Rbkxj Kv‡Ri ¸iæZ¡ †`Iqv nq| GKUv wkïi ¯^vfvweK 
weKvk evavMȪ Í bv n‡j †m wb‡Ri Kv‡Ri Øviv wb‡Ri AvKv•ÿv c~iY Ki‡Z cv‡i| wkÿv_x©‡`i †h wel‡q wkÿv`vb 
Kiv nq ev †h wel‡q wkÿvMÖnY K‡i †mB welq‡K cvV¨µg e‡j| wkïwkÿvi cvV¨µg m¤ú‡K© wb‡¤œv³ `vk©wbK‡`i 
wPšÍv Zz‡j aiv n‡jv: 
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†cø‡Uv: KwíZ Av`k© iv‡óªi wkÿve¨e ’̄vq †cø‡Uv cvV¨µ‡gi ¸iæ‡Z¡i K_v Zz‡j a‡i‡Qb| G cÖm‡½ D‡jøL Av‡Q-
ÒG‡_‡Ýi cÖPwjZ wkÿve¨e ’̄v wZbwU fv‡M wef³ wQj: cvV Ges wjLb; kixiPP©v Ges Z…Zxq ch©v‡q gva¨wgK 
wkÿv ev mvwnZ¨cvV| mvwnZ¨cvV Øviv wnwmqW, †nvgvi cÖf…wZ cÖL¨vZ Kwei Kve¨ gyL¯Í Kiv Ges hš¿mn‡hv‡M 
MxZ nIqv †evSvZ| Gi g‡a¨ m½xZI ZvB AšÍfy©³ wQj|Ó10 †cø‡Uvi cvV¨µg m¤ú‡K© AviI ejv nq- 
The idea that a curriculum is justified to the extent to which it produces a ‘rational mind’ is as old as 
Plato. The curriculum outlined in The Republic was designed to produce the sort of man who would 
be able to apprehend the Forms of reality which lay behind the shifting appearances of the everyday 
world. Plato’s curriculum involved certain initial empirical studies for the young child, to acquaint 
him with the order which exists in the phenomenal world, but the emphasis soon shifts to more 
formal studies for the young men destined to become the Guardians of the state.11 
iæ‡kv: iæ‡kvi fvlvq cÖK…wZ n‡jv wkïi wkÿK| cvV¨µ‡gi Av‡jvPbvq wZwb kvixwiK wkÿv, nv‡Zi KvR, 
e„wËg~jK welq AšÍfz©w³i K_v e‡j‡Qb| †hgb-  
In his legitimate preference for teaching by the eye and hand and by real things, and in his aversion to 
the barren and erroneous method of teaching from books alone, Rousseau, constantly carried away by 
the passionate ardor of his nature, rushes into an opposite extreme, and exclaims, “I hate books; they 
only teach us to talk about what we do not understand.”12 
†c÷vjrmx: cvV¨µg m¤ú‡K© †c÷vjrmxi aviYv BwZevPK| wZwb MwYZ wkÿvi cvkvcvwk cvV¨µ‡g †jLv, cov I 
AsK‡bi cÖwZ ¸iæZ¡v‡ivc K‡i‡Qb| ZvQvov cvV¨µ‡g f~‡MvjPP©v, msMxZ I kvixwiK wkÿvi K_v Zz‡j a‡i‡Qb| 
msMx‡Zi gva¨‡g wkïiv gvbwmK cÖkvwšÍ cvq Avi kvixwiK wkÿvi gva¨‡g ˆ`wnK my ’̄Zvi K_v Rvb‡Z cv‡i|    
d«q‡ej: d«q‡ej Rxe‡bi mv‡_ m¤úwK©Z welqmg~n‡K cvV¨µ‡g AšÍf~©³ Kivi K_v e‡j‡Qb| we‡kl K‡i 
wZwb wKÐviMv‡W©b c×wZi cÖeZ©b K‡ib hv mviv `ywbqv‡Z Av‡jvob m„wó K‡i‡Q| G cÖm‡½ ejv nq- 
On the basis of his observation of nature and stages of human development, Froebel’s curriculum 
incorporated principles of self development, activity and socialization, whose content was made up of all 
types of self-expression activities. The aim was to lead the child into knowledge of self, human relations, 
nature and the external world and to God as the divine source and cause of all existence.13  

DcwiD³ `vk©wbK‡`i Av‡jvPbvi ga¨ w`‡q cvV¨µ‡gi wb‡¤œv³ ˆewkó¨ jÿ¨ Kiv hvq; 
cvV¨µg D‡Ïk¨gyLx: cvV¨µ‡gi AšÍf©~³ welqmg~n wkÿv‡K mv_©K K‡i †Zv‡j Ges GK ev GKvwaK D‡Ïk¨ 
wb‡q KvR K‡i|  
cvV¨µg mgvRZvwË¡K: e ẅ³MZ Pvwn`vi cvkvcvwk mvgvwRK g~j¨‡eva m„wó‡Z cvV¨µg AMÖYx f~wgKv cvjb K‡i _v‡K| 
cvV¨µg AwfÁZv‡Kw›`ªK: we`¨vj‡qi mvgwMªK Rxe‡bi bvbv AwfÁZv cvV¨µg cÖwZwbwaZ¡ K‡i Ges iæwPkxj 
mgvR wewbg©v‡Yi evZ©v †`q| 
cvV¨µg Rxeb‡Kw› ª̀K: we`¨vj‡qi cvV¨µg Rxe‡bi Rb¨ cȪ ‘wZ¯îƒc| GLvbKvi wkÿvB wkÿv_x©‡K Av`k© 
gvbyl wn‡m‡e cwiMwYZ K‡i|  
cvV¨µg Avb›``vqK: cvV¨µ‡gi welqe¯‘ wkÿv_x©i g‡a¨ Avb›``vqK cwi‡ek m„wó‡Z ¸iæZ¡c~Y© f~wgKv cvjb 
K‡i| we‡kl K‡i m½xZ I †Ljvayjvi PP©v wkÿvi Rb¨ mnvqK|  
cvV¨µg Kg©‡Kw›`ªK: cvV¨µg wkÿv_x©i Rxe‡b Av‡jvi w`kvix| wkÿv_x©i Ávb AR©‡bi cvkvcvwk Kg© cvIqvi 
†ÿ‡Î cvV¨µ‡gi ¸iæZ¡c~Y© f~wgKv i‡q‡Q|  

GK K_vq cvV¨µg wkÿv_x©i wkÿv MÖn‡Yi GKUv bKkv hv wkÿv_x©i w`Kwb‡`©kK wnmv‡e KvR K‡i| ZvB ejv nq- 
The curriculam is the plans made for guiding learning in schools, usually represented in retrievable 
documents of several levels of generality, and the actualization of the plan in the classroom as 
experienced by the learners and as recorded by an observer; those experiences take place in a 
learning environment which also influencs what is learned.14 

cvV¨µg m¤ú‡K© wWDC-Gi AwfgZ 
ev¯Íe AwfÁZv  
wkÿv_x© wb‡Ri AwfÁZvi Av‡jv‡K wb‡Ri cvV¨µg wb‡RB wba©viY Ki‡e| G‡ÿ‡Î wkÿv_x©i ¯v̂axb gZ cÖKv‡ki 
my‡hvM _vK‡e| ZvB ejv nq- 

The child lives in a somewhat narrow world of personal contacts. Things hardly come within his 
experience unless they touch, intimately and obviously, his own well-being, or that of his family 
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and friends. His world is a world of persons with their personal interests, rather than a realm of facts 
and laws. Not truth, in the sense of conformity to external fact, but affection and sympathy, is its 
keynote. As against this, the course of study met in the school presents material stretching back 
indefinitely in time, and extending outward indefinitely into space. The child is taken out of his 
familiar physical environment, hardly more than a square mile or so in area, into the wide world 
yes, and even to the bounds of the solar system. His little span of personal memory and tradition is 
overlaid with the long centuries of the history of all peoples.15 

mvgÄm¨c~Y© wel‡qi AeZviYv 
cwieZ©bkxj c„w_exi mv‡_ mvgÄm¨ †i‡L wWDC wkïi cvV¨µg cÖYq‡b ¸iæZ¡v‡ivc K‡i‡Qb| Òwkÿvjv‡fi g~j 
wfwË AwfÁZv|Ó16 wkÿv_©xi AwfÁZvB Zv‡K mgv‡Ri mgm¨v I P¨v‡jÄmg~n †gvKv‡ejv Kivi AvMÖnx K‡i †Zv‡j| 
G cÖm‡½ D‡jøL¨ †h- 

Dewey stresses that education should equip children with the ability to solve social problems to promote 
their growth. It is important that they develop continuously to meet the ever-increasing challenges of the 
world. In accordance with this, Dewey deems it necessary to design a curriculum based on children’s 
experiences and let children be involved in interesting and challenging problems.17 

bv›`wbK †PZbv I ˆbwZKZv  
wWDCÕi fvlvq-m„RbvZ¥K KvR wkÿv_x©i ˆkwíK †PZbvi ewn:cÖKvk Ges Gi e¨envwiK Zvrch© Av‡Q| wkÿv_x©i GB 
bv›`wbK †PZbv Zv‡K ˆbwZK wkÿvq DØy× K‡i| Zuvi fvlvq- 

The most important problem of moral education in the school concerns the relationship of 
knowledge and conduct. For unless the learning which accrues in the regular course of study affects 
character, it is futile to conceive the moral end as the unifying and culminating end of education.18  

kvixwiK wkÿv 
wkïi cÖK…Z weKv‡ki Rb¨ †jLvcovi cvkvcvwk kvixwiK my¯’Zv Avek¨K| GRb¨ mn cvV¨µg wnmv‡e kvixwiK 
wkÿvi f~wgKv Acwimxg| †Ljvayjvi wbqg-k„•Ljv wkÿv_x©‡K mvgvwRKfv‡e AviI `vwqZ¡kxj I webqx n‡Z DØy× 
K‡i| ZvB wWDC e‡jb- 

The desirability of starting from and with the experience and capacities of learners, a lesson 
enforced from all three quarters, has led to the introduction of forms of activity, in play and work, 
similar to those in which children and youth engage outside of school. Modern psychology has 
substituted for the general…Experience has shown that when children have a chance at physical 
activities which bring their natural impulses into play, going to school is a joy, management is less 
of a burden, and learning is easier.

19 
mvgvwRK wkÿv 
cvV¨µg iPbvq wWDC mvgvwRK welq‡K cÖvavb¨ w`‡q‡Qb| R‡b¥i mgq GKUv wkï ïb¨ nv‡Z mvgvwRK cwi‡eóbx‡Z 
G‡m G‡K Ac‡ii mv‡_ †gjv‡gkvi d‡j Zvi mvgvwRKxKiY nq| mwZ¨Kvi A‡_© wkÿvi mv_©KZv GB cÖwµqvi 
g‡a¨ wbwnZ|  G cÖm‡½ wWDC e‡jb- 

To make each one of our schools an embryonic community life, active with types of occupations 
that reflect the life of the larger society and permeated throughout with the spirit of art, history, and 
science. When the school introduces and trains each child of society into membership within such a 
little community, saturating him with the spirit of service, and providing him with the instruments 
of effective self-direction, we shall have the deepest and best guaranty of a larger society which is 
worthy, lovely, and harmonious.20 

weÁvb wkÿv  
cvV¨µ‡g weÁvb wkÿvi Zvrch© e¨vcK| Gi Øviv gvbyl ARvbv‡K Rvb‡Z cv‡i| Rxe‡bi ev¯Íe Ae ’̄vi †cÖwÿ‡Z 
weÁv‡bi e‡`Šj‡Z gvbyl Amva¨‡K mvab K‡i‡Q| MwY‡Zi Áv‡bi ØvivB gvby‡li Áv‡bi cwimxgv e„w× †c‡q‡Q| 
ZvB ejv nq-  

By science is meant, as already stated, that knowledge which is the outcome of methods of 
observation, reflection, and testing which are deliberately adopted to secure a settled, assured 
subject matter. It involves an intelligent and persistant endeavor to revise current beliefs so as to 
weed out what is erroneous, to add to their accuracy, and, above all, to give them such shape that 
the dependices of the various facts upon one another may be as obvious as possible.21  



wkï‡Kw› ª̀K wkÿvi cvV¨µg: Rb wWDCÕi `k©b Aej¤^‡b GKwU mgxÿv 21

e„wËg~jK wkÿv 
cvV¨µ‡g KvwiMwi ev e„wËg~jK wkÿv AšÍf©~³ _vKv Riæix| Gi Øviv GKw`‡K wkÿv_x© KvwiMwi `ÿZv ev Ávb AR©b 
K‡i Avi Ab¨w`‡K RxweKv AR©‡bi c_I cÖmvwiZ nq| GB e„wËg~jK wkÿv cÖm‡½ wWDC-Gi e³e¨ Zvrch©c~Y©- 

At the present time the conflict of philosophic theories focuses in discussion of the proper place and 
function of vocational factors in education. The bald statement that significant differences in 
fundamental philosophical conceptions find their chief issue in connection with this point may 
arouse incredulity: there seems to be too great a gap between the remote and general terms in which 
philosophic ideas are formulated and the practical and concrete details of vocational education.22 

f~‡Mvj wkÿv 
To “learn geography” is to gain in power to perceive the spatial, the natural, connections of an ordinary 
act;23 gvby‡li Rxeb cvwicvwk©̂K Ae ’̄vi evB‡i bq| A_©vr cwi‡e‡ki bvbv myweav-Amyweavi Z_¨ f~‡Mvj wkÿvi 
gva¨‡g Rvbv hvq| ZvB f~~‡Mvj wkÿv cvV¨µ‡g _vKv cÖ‡qvRb| ZvB wWDC e‡jb- 

…geography as a formulated study is simply the body of facts and principles which have been 
discovered in other men’s experience about the natural medium in which we live, and in connection 
with which the particular acts of our life have an explanation.24 

BwZnvm wkÿv 
To “learn history” is essentially to gain in power to recognize its human connections.25 m„wói Avw`Kvj 
†_‡KB gvbyl RM‡Zi bvbv wKQz Rvb‡Z I eyS‡Z Pvq| GB Rvbv I †evSvi Rb¨ cvV¨µ‡g  BwZnvmPP©vi e¨e¯’v 
_vKv Riæix| Gi gva¨‡g GB AbymÜvb cÖwµqv AviI mnR I cÖvYešÍ n‡e e‡j wekv̂m Kiv hvq| ZvB wWDC e‡jb- 

History as a formulated study is but the body of known facts about the activities and sufferings of 
the social groups with which our own lives are continuous, and through reference to which our own 
customs and institutions are illuminated.26 

e¨envwiK wkÿv 
wkÿv I Rxeb G‡K Ac‡ii mv‡_ I‡ZvcÖ‡Zvfv‡e m¤úwK©Z| G cÖm‡½ wWDCÕi weLvZ¨ Dw³ ÔÔEducation is not 

preparation of life, Education is life itself.”27 wkÿvi cÖK…Z Zvrch© Rxeb‡Kw›`ªK wkÿvi g‡a¨ wbwnZ| Avi GB 
Rxeb‡Kw›`ªK wkÿv‡K e¨envwiK wkÿv ejv nq| ZvB wWDC cvV¨µg cÖYq‡b Rxeb‡Kw›`ªK wkÿv‡K ¸iæZ¡ w`‡q‡Qb| 
GRb¨ wZwb Av‡gwiKvi wkKv‡Mv wekŵe`¨vj‡q j¨ve‡iUix ¯‹zj cÖwZôv K‡iwQ‡jb| GB ¯‹z‡ji gva¨‡g wkÿv_x©iv 
e¨envwiK Ávb AR©b K‡i Rxeb Pjvi c_ mnR Ki‡Z cvi‡e| 
wkï‡Kw›`ªK wkÿvq cvV¨µg cÖYq‡b wWDC wb‡¤œv³ mycvwik cÖ̀ vb K‡i‡Qb; 
wkÿv_©xi Pvwn`v 
cvV¨µg cÖYq‡b wkÿv_x©i Pvwn`v ev cÖ‡qvRbxqZv‡K ¸iæZ¡ w`‡Z n‡e| wkÿv_x©i cÖ‡qvRbxqZv‡K wm× K‡i bv Ggb 
†Kv‡bv welq cvV¨µ‡g wjwceä Kiv hv‡e bv| wWDC cÖK…Zc‡ÿ wkÿv‡K ev Í̄eZvi Av‡jv‡K e¨vL¨v K‡i‡Qb| G 
cÖm‡½ wb‡¤œv³ e³e¨ Zvrch©c~Y©- ÒIn his experimental school in Chicago, education was focused on the 
child’s needs–Student was learning by doing. The authentic knowledge could be achieved only through 
direct experience.”28 
wkÿv_©xi AvMÖn 
cvV¨µg iPbvq wkÿv_x©i AvMÖn‡K ¸iæZ¡ †`Iqv DwPZ| †Kbbv AvMÖn bv _vK‡j †m Kv‡Ri mdjZv bv AvmvB 
¯̂vfvweK| wkÿv`vk©wbK nve©vU© wkÿv_x©i AvMÖn wb‡q we Í̄i Av‡jvPbv K‡i‡Qb| Gi gva¨‡g wkÿv_x©iv bvbv Z‡_¨ 
mg„× n‡q hvq| AvMÖ‡ni e¨vL¨vq wWDC e‡jb- 

If the subject-matter of the leassons be such as to have an appropriate place within the expanding 
consciousness of the child, if it grows out of his own past doings, thinkings, and sufferings, and 
grows into application in further achievements and receptivities, then no device or trick of method 
has to be resorted to in order to enlist Òinterest”29 

wkÿv_©xi mvg_©¨ 
wkÿv_x©i mvg_©¨, Avkv-AvKv•ÿv, B”Qv-Awb”Qvi DciB wkÿvi mdjZv wbf©i K‡i| GB welqwU Dcjwä Ki‡Z 
†c‡iwQ‡jb e‡jB wWDC wkÿv‡K wkÿv_x©i mwµqZvi Dci †Q‡o w`‡qwQ‡jb Ges cvV¨µg cÖYq‡b wkÿv_x©i mvg_©̈  
we‡ePbv Ki‡Z e‡jwQ‡jb| Gi d‡j wkÿv_x© wb‡Ri mgm¨v wb‡RB mgvavb Kivi †Póv K‡i Ges mgm¨vg~jK c×wZi 
Dci wfwË K‡iB cÖ‡R± c×wZi D™¢e nq| G cÖm‡½ wb‡¤œv³ e³e¨ ¸iæ‡Z¡i `vex`vi- “Dewey’s ideas on educational 
methods later on led to the evalution of the project method in which the child was made to indulge in those 
activities which helped in the development of enthusiasm, self-confidence, self-reliance and originality.”30  
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wkÿv_x©i mwµqZv 
wkÿv ZLbB mv_©K n‡e hLb wkÿv_x© wb‡R wb‡RB KvR Kivi mvg_©̈  AR©b Ki‡e| A_©vr Zvi g‡a¨ mwµqZv KvR 
Ki‡e| GRb¨ cvV¨µg cÖYq‡b wkïi mwµqZv _vKv `iKvi| wkïi mwµqZvB Zv‡K Rvbvi AvMÖnx K‡i Zzj‡e| 
†Kv‡bv wKQz †Rvi K‡i Zvi Dci Pvwc‡q †`Iqvi `iKvi n‡e bv| Gi gva¨‡g wkÿv_x©i wb‡Ri m¤¢vebv ev Í̄evq‡bi 
my‡hvM m„wó n‡e|  ZvB wWDC e‡jb- “In this concept of self-activity, an activity is determined by one's own 
interests, sustained by one's own power and carried to conclusion in an atmosphere of freedom from 
interference by others.”31  
Dcmsnvi 
wkÿvi mv_©KZv cvV¨µ‡gi cÖK…wZi Dci wbf©i K‡i| GRb¨ cvV¨µg wba©vi‡Y wkÿv_x©i ev¯Íe AwfÁZv, e¨w³ I 
mgv‡Ri mgwšẐ wPšÍv, welqe¯‘i ˆewPÎ¨ I wewfbœZv, Rxeb‡Kw›`ªK wel‡qi cÖvPzh©Zv BZ¨vw` wel‡q ¸iæZ¡ †`Iqv 
Avek¨K| Avevi wkÿv_x©i mvgvwRKxKi‡Y wkÿvcÖwZôvb, †Ljvayjv, evRvi, we‡bv`b‡K›`ª ¸iæZ¡c~Y© f~wgKv cvjb 
K‡i _v‡K| ZvB Rb wWDC Dc‡hvwMZv‡K gvb`Ð a‡i cÖ‡qvRbxq welq‡K cvV¨µ‡g cÖvavb¨ †`Iqvi cÿcvZx| Zuvi 
fvlvq-wkÿv wbw®Œqfv‡e ïay Aa¨q‡bi g‡a¨ mxgve× bq| wkÿv_x©iv ¯v̂axb I ¯Ẑš¿| Zv‡`i‡K †Rvi ev eva¨ K‡i 
†kLv‡bvi cÖ‡qvRb †bB| eis cvV¨µg wkïi Pvwn`v‡Kw›`ªK nIqv evÂbxq| G‡Z wb‡Ri B”Qvi cÖwZdj‡bi my‡hvM 
_vKvq GKRb wkÿv_x© MYZvwš¿K †PZbvi Av‡jv‡K c~Y©v½ mvgvwRK gvby‡l cwiYZ n‡e e‡j Avkv Kiv hvq| 
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